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pirth a child’s brain is still not completely developed.

From birth, development happens from the bottom up, with different
parts of the brain being active "construction sites" at different times
in the first years of life.

Corical Abstract Thought
Concrete Thought
Attachment

o Sexual Behavior
Emotional Reactivity
Motor Regulation

Limbic
System

Midbrain Appetite/Satiety

Sleep

Blood Pressure

Heart Rate
Brainstem Body Temperature

Midbrain

Cerebellum
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Vith a specific-person.

/olves soothing, comfort &
leasure.

“hild finds security and safety within
the relationship.

Loss or threat of loss of attachment
figure invokes intense distress

Circle of security.
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caregiver behaviour patterns before 18

Child

Caregiver

Iver as a secure
ration. Protests

caregiver
seeks proximi
comforted on return,
returning to exploration. May
be comforted by the stranger
but shows preference for the
caregiver

Responds appropriately,
promptly and consistently to
needs.

Little affective sharing in play.

Little or no distress on
departure, little or no visible
response to return, ignoring
or turning away with no effort
to maintain contact if picked
up. Treats the stranger
similarly to the caregiver.

Little or no response to
distressed child.

Discourages crying and
encourages independence.




giver behaviour patterns before 18 months

Unable to use caregiver as a
secure base, seeking proximity
before separation occurs.
Istressed on separation with
ivalence, anger, reluctance to
caregiver and return to
rn. Preoccupied with
Ilability, seeking
ing angrily

Not easily

Inconsistent — moves
between appropriate

and neglectful responses

contact b
when it is ach
calmed by strange

When under stress (on caregiver | Frightened or frightening
return) such as freezing or behaviour, intrusiveness,

|Sed rocking. Lack of coherent withdrawal, negativity, role
attachment strategy shown by confusion, affective
contradictory, disoriented communication errors and

behaviours such as approaching | maltreatment
but with the back turned.




EXpressive therapies: principles

. Expressive therapies offer clients the

opportunity to use creative processes

- to develop self-awareness, self-
expression and improve
communication.

. Creative modalities include: art,
music, drama, movement, stories,
writing, and play.

. Enable clients to express their
emotions safely, in a safe place, using
metaphors and externalising
processes.

. Encourage mindful activity.



Expressive therapies:
Background

. Expressive therapies developed
in 1940’s as response to need
- for trauma treatment post WW2.

. Symbolism, the unconscious,
seen as important aspects of
expressive therapies.

. Theoretical basis is
psychoanalytic, utilising
theories such as: ‘containment’,
‘transitional space’, early ego-
development & ‘active
imagination’.
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e Doom Merchant by Colin

VMIENaughton (from Making friends with
Franlkenstein)

THE DOOM MERCHANT

Down in the dumps,
At the end of the road to Rack and Ruin
And just beyond Hope,

Jeremiah, the Doom Merchant, has opened for business. |

(And a sorry business it is too!)

He sits in his shop painting a gloomy picture of a sea of troubles.
He is wrapped in a wet blanket.

He has cold feet.

Perched on his shoulder is a Nagging Doubt.

He has Fate in store.

He has a shelf full of Bad Tidings.

He sells Dashed Hopes and Storm Warnings.

He sells Misfortunes (they come in threes).

He sells Umbrellas (to be put by for a rainy day).

He sells Hats (labelled: On your head be it).

He sells Traps (to keep the wolf from the door).

He sells Life Jackets and Safety Nets (without guarantees).
He sells Handkerchiefs (to wipe away the bitter tears).

On the Doom Merchant’s shop window is a permanent sign:
“CLOSING DOWN SALE -
THE END OF THE WORLD IS NIGH.”
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ove towar eeing parent training as an
ntegral part of child therapy.
ydels include: ‘Getting to know you’,
3-Magic, Filial therapy, ‘HATS’ (home
and, which combines attachment, filial,
‘aplay and neuroscience).

Aim is to engage and educate parents in
order to improve attachment and child
behaviour outcomes from a non-
stigmatising perspective.




achment-focused, humanistic therapeutic
arvention for carers and parents.

iples include connecting with empathy, and
) present

nes parents/caregivers basic play therapy skills
as reflection of feeling, tracking, and limit

) hens relationships rather than aiming to
reduce difficult behaviour

Straightforward and simple to learn

Reduces screaming and distress - reducing parental
triggering

Suits children 2 -10 years
Few exclusions 15



|
Compassionate Y
- Communication (NVC) W

1ded-on language and communicaqpn‘
1 - -

enberg).
iflict resolution. ‘Giraffe and jackal’

Improving the quality of all relationships
through needs-based connection and

communhnication.
Values based framework.



Viindfulness and ACT
With children and families

] parents avoid uncomfortable

ants avoid acknowledging child’s
ymfortable fee

Ace leads to disconnection, more

gs, and more avoidance.

)

|iS to increase mindfulness and
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Chlldreﬁ'n in fost caré’MﬁTﬁa@w‘é_

arated families; shared care or smgle

Nt
estic violence history
EUEEU G REES

Parenting difficulties (behaviour
management, and emotional regulation)

‘Life style syndrome’ - parents stressed
and ‘unavailable’
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3

nd relational
S (misinterpreting
behaviours).

ent difficulties.

. ral problems (need
i; for autonomy conflicts with
- parent’s need for control).

Learning difficulties, risk of
mis-diagnosis (ADHD, ASD,
ODD, CD, etc.).

Managing difficult emotions.

raumatised children and

77 / \'/ OVl
@

Parents and carers

Difficulties with emotional
regulation.

Experiential avoidance.

Social and relational
problems (misinterpreting
child’s behaviours).

Bonding difficulties.

Behavioural problems
(punitive or laissez-faire
parenting).

Intergenerational trauma -
Barents triggered by child
ehaviour.

Managing difficult emotions.
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,,rJJ,)u ork with children:
s group for 10 yr old boys

Expressive therapies
and ACT combined
model

Car game to explore
themes of defusion,
self-as-context,
experiential avoidance.

Mindful eating

Car as metaphor, using
cars’r’us cards (St
Lukes)

3D car model, included
sensory integration.

Emotional literacy




srotp work with children:
dinbow girls’ group for 10 yr
old girls

erapies and ACT model
s: rainbow check-in, trying

dfulness practi
veloping emotional literacy (pizza)
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